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The years between 1877 and 1900 were to be the darkest hour of
the freedmen. These years marked the beginning of disenfranchisement of
the Negro; the political privileges that the Negroes were supposed to en¬
joy under the Constitution were subsiding, for the South was to embark
into "Bourbon Rule." On the national level whites tacitly agreed that
Negro rights would have to be sacrificed in the interest of sectional
reconciliation. The era had opened on the issue of whether the North or
South would control the freedmen. On the surface, with the overthrow of
the black codes, political control at least, had gone to the North. In
actuality, however. Southerners still maintained economic domination.
Despite the North's self-appointed role as the "protector of the Negro,"
the withdrawal of federal troops and the fall of the "carpetbag" govern¬
ments marked a desire of the North in general to disengage itself from
the unsavory Southern situation, and to leave it up to the Negro to
protect himself.
The Negro, left entirely on his own ability, had to work out his
own formulas for survival. The Negro felt his only hope was an education¬
al system, with his social life centered around this institution which,
to a great extent, would be influenced by religion.
It was the author's intent to explore the social life of the Negro
of this period by taking a look at one of the most outstanding Negro
ii
Institutions of higher learning, Atlanta University. The writer has
embarked upon this endeavor by first giving in Chapter I the general
conditions of Georgia at the time which were to lead to the establish¬
ment of Atlanta University. In Chapter II, the internal activities of
the students of the institution are discussed in relation to the social
life in the city. Chapter III deals with the external activities of the
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Reconstruction was nearing an end by 1877 and the enfranchisement
which the Negro enjoyed under the Radicals of Congress had all but passed
This government had brought little improvement in the economic and so¬
cial status of the Negro. For the Negro, every day became a long train
of indignities and insults. On the streetcars he was crowded into a few
seats, generally in the rear. He entered a railway station by the side
door, in a theater he might occupy only one side, or more commonly the
extreme rear of the second balcony. He was shut out all together from
the public libraries, except where a little branch was sometimes provided
Every opportunity for self-improvement was either denied him, or given on
such terms that his self-respect forced him to refuse.
Meanwhile, worst of all, he failed to get justice in the courts.
There was virtually no justice in the courts between a white and black
man. Formally called before the bar, he knew beforehand that the case
was probably already against him. The case of a murdered Negro prisoner
is an example. It seems as though a Negro had been in jail for about
three weeks when a band of men disguised forced opened the jail, took the
prisoner outside of town, and shot him. Some of these disguised men must




the next week, a no bill was found. The Negroes refused to tolerate
such action. There was a Negro Justice of the Peace who expressed his
opinion that mob law was not the best kind of law. He was immediately
knocked down by a white man in the presence of several witnesses, and
half a dozen others drew their knives prepared to cut him to pieces had
2
there been any resistance. Yet the grand jury could not ascertain posi¬
tively that the man was struck and found a no bill against his assailant.
Such incidents involving no moral responsibility whatever on the Negro's
part might cost him his life.
In the country or rural section, the economic or social status
was no better or probably worse than in the city. It was not easy for
the Negro to own land of his own account. After the war, the planter
first tried the wage system for the Negro. This was not satisfactory
from the planter's standpoint because the Negro had not yet developed sta¬
bility as a laborer; from the Negro's standpoint because while the planter
might advance rations, he frequently postponed the payment of wages and
sometimes did not pay at all. The land came to be rented. Under the
rental system the landlord furnished only the land and house, all supplies
3
were furnished by the tenant. The landlord had nothing to do with the
tenant's crop, no right of supervision as to the sort of crops grown or
the amount of labor expended. The rent tinder this arrangement was commonly
^W. L. Clark, "No Justice for the Blacks,” American Missionary.
XIV (March, 1870), 52.
^Ibid.
Robert Preston Brooks, "The American Revolution in Georgia, 1865-
1912,” in Georgia Studies; Selected Writings of Robert Preston Brooks, ed.
by Gregor Sebba (Athens: University of Georgia Press, 1952), p. 79.
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stated in the terms cotton pounds per acre. In the course of time, the
share system came to be widely used. Under this system, the tenant fre¬
quently took his own family into the cotton field when the crop was
gathered, then he and the landlord rode together to the nearest town to
sell it. The tenant received one-third, one-half, or two-thirds of the
money accordingly as he had not furnished his own food, implements, and
house or mules.^ This system might have proved successful if he had not
had to pay exorbitant prices for his rations. At the close of the summer,
there was regularly a huge bill waiting for the Negro at the store. This
had to be disposed of first, and he always came out just a few dollars
short. However, the landlord did not mind such a small matter and in the
joy of the harvests sometimes advanced a few dollars; but the understand¬
ing was always that the tenant was to remain on the land the next year.
Thus were the chains of peonage forged about the Negro.
There was one fact outstanding, however. Astonishing progress
was being made by Negro people in the field of education. Despite the
opposition of many Southerners to Negro schools, there seemed to be a
willingness to tolerate the growing educational institutions than any
2
other agencies of the Negroes to improve themselves. Small wonder that
Negro children were sent to school by their parents at great inconvenience
to themselves and that Negro fathers and mothers made untold sacrifices




John Hope Franklin, From Slavery to Freedom (New York; Alfred A.
Knoff, 1966), p. 377.
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Coincident with the growth of Negro schools in the South was the
emergence of a new stimulus for educational institutions in the form of
philanthrophy. As the Freedmen's Bureau withdrew, the only outside as-
sistance which the economically weak Negro schools had was the help which
came from denominational boards, such as the American Missionary Associa¬
tion. The Association continued its work, administering the interesting
experiment for co-education of races as well as financing and operating
1
academics and colleges throughout the South.
Atlanta University was such a school. It dates back to the days
Immediately succeeding the Civil War. The farsighted missionary teachers
and officers of Freedmen's Bureau saw the necessity of founding an insti¬
tution in ^ich opportunities for higher instruction would afford to the
colored youth and which should be able to furnish teachers and other edu-
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cated leaders to the newly emancipated race. A charter was procured on
October 16, 1867, establishing the University as a corporate body for
Christian education of the broadest scope. By money procured from the
Freedmen’s Bureau and other sources, a site of about fifty acres of high
ground in the western part of the city of Atlanta was purchased, and in
3
1869 the first building was opened and at once crowded with students.
The highest course at that time was the Junior preparatory. But
many students were not prepared to enter upon the studies of that grade,
^Ibid.
2
"The Work of Atlanta University," The Atlanta University
Catalogue. 1897-1898 (Atlanta: The Atlanta University Press, 1898),
p. 26; hereafter cited as Catalogue.
Edward A. Ware, "Atlanta University - Its Organization,"
American Missionary. XXXIII (March, 1878), 75.
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and 80, there was soon organized a very excellent grammar school. However,
there gradually developed a regular college department, as well as a sci¬
entific department, a preparatory, a higher normal, and a lower normal
beginning with the usual high school studies on a four year basis.
The home and family feature of the school was prominent. The
founding fathers desired to make the school, as far as possible, a home
where not only the Intellectual development of the students was stressed,
but also their physical, social, moral and religious culture received
careful attention.^ A lady had charge of the young men's building, and
so far as possible, took the place of a mother, making the house a home
Instead of a barrack. The refining, elevating and restraining influence
of that family life was incalculable.
For some years the institution was under the control of the
American Missionary Association. However, the broad nature which the work
of the school assiimed, together with its relations to the State and public,
made it desirable that it should cease being an exclusively denominational
connection and enter upon an independent life with its own self-
3
perpetuating Board of Trustees.
Yet, while it had broadened Itself beyond denominational lines,
the Institution was nonetheless earnestly Christian. Every effort was
put forth to make the Sabbath a day of reverence. The school had its own
Hlyron W. Adams, A History of Atlanta University (Atlanta: The
Atlanta University Press, 1930), p. 17.
^"Miscellaneous Suggestions," Catalogue. 1877-1878, p. 24.
^Ibid.. 1897-1898, p. 26.
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church and pastor which was not affiliated with any denomination, yet in
sympathy with essential Christianity with simple yet comprehensive creed
and worship. Thus one can see that the original necessity for such an
institution as Atlanta University was the urgent need of Intellectual,
mechanical and moral instruction for the millions of Negroes of the South.
CHAPTER II
THE INTERNAL EXTRA-CURRICULUM ACTIVITIES
OF THE STUDENTS
There were many phases of the extra-curriculum activities of the
students of Atlanta University, anyone of which if presented in full would
make history far too long. Some of the phases will be explored, however,
none of them exhausted in this chapter. The religious life of the school
will undergo discussion first, but before embarking on the subject, a
brief section will be devoted to the role religion played for Negroes in
general.
The newly freed people stood especially in need of religious
guidance. An old-fashioned race, as history has often demonstrated, may
exist for ages on the forms of faith after the vital spirit has departed.^
As the foundation of our own Republic was based on faith, the Negroes
felt it was essential for them to begin their new life with God.
This brings us to the importance of religious influence in Negro
schools, whether under public or private control. The missionaries vdio
came South directly after the war were not educators in the modern sense
of the term, many of them were not even educated; yet they worked wonders
in transforming the life of a new people. "They were filled with the
^Kelly Miller, Race Adjustment (New York: The Neal Publishing
Company, 1908), p. 142.
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love of God and his dark and benighted creatures imparted a measure of
their moral and spiritual zeal to the people among whom they came to
labor
The family of Atlanta University was no exception. It was felt
that since the Institution was the result of benevolent efforts, it would
be decidedly religious in its influence, thus making its religious ser¬
vices most important. It was so Important that the institution incorpo¬
rated a rule in reference to the religious behavior on the Sabbath. This
rule stated that:
Students from a distance should arrange their journey so as not to
arrive on the Sabbath, as they would not be admitted on that day.
When going away they should apply for dismission in season to
arrive at home before the Sabbath.^
It was felt that the excitement of visiting would, in a great measure,
O
prevent the proper observance of the Sabbath.
The institution had within it a Church of Christ upon an
independent basis, having no connection with any religious sect. The
church furnished a religious home for the students who had become
Christians while attending the school, and for those who were severed
from their homes for long periods, and also for the company of teachers,




^Catalogue. 1876-1877, p. 24.
^Ibid.
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The students were very much a part of the religious scene. On
Sundays, some of the young male students preached in the adjoining towns.
Many of the students went out to neighborhood Sunday Schools, returning
in time for the eleven o'clock services of the school. The pastor, the
Reverend Cyrus W. Francis, a graduate of Yale College and Theological
Seminary, had come South at the close of the war to build the First Con¬
gregational Church in Atlanta.^ For years his work there placed it in
the front ranks of the American Missionary Association churches. With
such a knowledge of the needs of the freedmen and his experiences gained,
one may have an idea of the kind of sermons the University family enjoyed.
The religious activities did not end after the morning service.
They continued into the afternoon when everyone met for Sunday School
which was superintended by the President, Edmund Asa Ware, who was also
a graduate of Yale and a classmate of Francis. As he came before them
leading the Bible reading, both at Sunday School and at the morning devo¬
tion through the week, the family was very thankful for the rare gift—
2
a good reader.
Prayer meeting was conducted in the evening. One hour before
the service, however, the young men always gathered for a meeting of
their own. At this meeting they prayed for the spirit's blessing on the
sermon and Sunday School and pleaded for His presence in the general
3
meeting that followed. It would be impossible to give an adequate idea
^Mary T. Chase, "Religious Life in Atlanta University," American




o£ the meeting that ensued except to say that It was an inspiration to
anyone who realized what part these pioneers had in the shaping of the
destiny of the people.
Religion was a part of the daily routine within the school, not
just on Sundays. On Monday, most of the school devoted one recitation to
Bible reading and study in classes; and at the close of the day, a prayer
meeting for girls lasting one half-hour was led by a teacher.^ Wednesday
evening was the regular church prayer-meeting, led by the pastor, and
attendance was voluntary.
The last half hour of Friday afternoon was devoted to another
prayer meeting, led by the president and attended by the entire school.
This was the only meeting at which the day scholars were required to be
present. Great significance was attached to this meeting. For example,
on one Sunday prior to the Friday meeting the students were told to
”bring your Bible on Friday evening and tell us what it says about the
2
evils of the tongue." Most of the family gladly came, each person read¬
ing one of his selected passages and discussing it. Familiarity with the
Bible and concordance was the purpose of the exercise. It was also re¬
markable how the students improved in clearness of expression, and con¬
fined their thoughts to one point. Best of all was the broad view they
got of Biblical truth by looking at it from all sides. No disputed points,
as Baptism or Perseverance of the Saints, were discussed in the Bible
3





Saturday evening was devoted to the teachers prayer meeting of a
half-hour duration. Thus went the weekly religious service of Atlanta
University.
Revivals were much a part of the religious life of Atlanta
University, since the school was quite interested in “saving souls for
Christ." The effects of these revivals were deeply felt in the fall of
1878. In the state of South Carolina, the University of South Carolina
had been closed to Negroes and several young men were forced to continue
1
their college classes at Atlanta University. It was felt that it was by
special divine guidance that led the students to the institution as this
time. None of the students were Christians or members of a particular
denomination, but as a result of having the revivals of the school,
2
nearly all of them were converted.
The University not only had religious services conducted by the
church, but other organizations contributed to the religious activities.
The Y.P.S.C.E. was one of the organizations.
The Y.P.S.C.E., which stood for the Young People Society of
Christian Endeavor, was organized in 1891, and was composed of girls who
3
were Interested in assisting in the religious life of the institution.
The Sunday morning meeting held in the girls' parlor was a very meaning¬
ful one which helped to carry out the religious duties of the week. The
^Edward A. Ware, "Revival in the University," American Missionary.
XXXII (January, 1878), 11.
^Ibid.
^"Our Y.P.S.C.E.," Bulletin of Atlanta University. March, 1891,
p. 3.
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success of these meetings was largely due to the able leadership of the
president of the society. Miss Julia A. Ellis, a teacher of English and
Bible (1890-1915), and a graduate of Wellesley College.^ But the meet¬
ings were conducted by the students and seldom was there a pause in the
service. It often occurred that several girls were ready simultaneously
to offer a short fervent prayer, and to give some touching word of
2
testimony, or read a verse. The appropriateness of many verses recited
bore evidence that the Bible was dellgently searched.
The work of the society did not end with the meetings. Look-out-
prayer-meetlngs and missionary coimnittees had appointed duties. And, of
course, there were pledges of daily prayer and Bible reading that were
kept by the girls. In one instance, faithful keeping of that pledge had
been the means of winning two roommates, who were not Christians, to read
3
their Bibles dally.
It was believed that the Y.P.S.C.B. had a real mission, not only
in its influence upon the University life but in the training it would
give for vacation work.
An outgrowth of the Y.F.S.C.E. was the Young Women's Christian
Temperance Union. This organization was organized in 1894 under Miss Ellis
4
with its primary purpose to promote the work of temperance. A meeting
was held each month during the school hours, with membership open to all




Sulia A. Ellis, "The Y.W.C.T.U.," ibid.. March, 1895, p. 2.
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Their first public meeting was in November, 1894. The girls had
invited Mrs. David T. Howard of Atlanta as their speaker.^ Mrs. Howard
spoke on the beginning of the temperance work among Negro women in the
city. She also gave an account of the work done by the city's Temperance
Union of which she was a very active member. Mrs. Howard began her speech
by stressing the value of Individual effort along temperance lines. On
another occasion, Mrs. Georgia Swift King, President of the State Temper¬
ance Union and a graduate of the Normal Department of Atlanta University
2
in 1874, was the speaker. Mrs. King urged the girls to be pure in
speech and be careful of their conduct.
Not all the meetings of the organization were presented as the
above. Often the girls held meetings among themselves and discussed the
problems of Intemperance and the methods they should use in order to
correct them.
Christian societies were not confined to the female students only;
there was a Young Men Christian Association (Y.M.C.A.) on campus. This
organization had been on the University campus but in 1896 it was dls-
3
banded for reasons unknown to the author. However, in 1898, the Y.M.C.A.
was reorganized. It did not have the same success as the Y.W.C.A. This
was probably due to the fact that there were three compulsory services on
4
Sundays, including the evening meeting, which was sponsored by the Y.M.C.A.
^Ibid.
^Ibid.
^Editorial, The Scroll. Ill (November, 1898), 4.
^Ibid.
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Mftny of the students were not willing to join because they knew that they
would have to attend the meetings and would have no choice in the matter.
They felt that if the Sunday evening meetings were made optional, for a
month or two, the attendemce at first would be small, but in the course
of time, there would be a large attendance, which would be composed of
students who were interested in uniting and laboring to help develop the
Christian side of the University.^
Due to the fact that no fraternities and sororities existed on
the University campus, the institution initiated a form of social life by
developing literary societies. The oldest one on record was the Eureka
Society. In 1877 the Eureka Society sponsored a debate with William A.
Pledger and Preston B. Peters, representing the Scientific Preparatory
Department, and Samuel H. McCoy (college 1877-1878) and Edwin P. Johnson,
2
1879, the college. The college was victorius, but the prep hoys apparent¬
ly were dissatisfied with the decision and the confusion which followed
3
forced the society to disband.
Following the disbandment of the Eureka Society, a group of young
men met and decided to form a new society. After several discussions,
they finally selected the name Phi Kappa. They chose this name from the
4
Greek words Philos and Kalos, which meant lovers of beauty. Thus, the
true significance of the neune was lovers of the beautiful in literature,
in nature, in arts, and in eloquence.
^Ibid.. 5.




The Phi Kappa Society, which was composed of college male students,
was very famous for the program it rendered on Emancipation Day, This was
a feature of the college life and the participants represented the best
1
literary and oratorical talent in the school.
Along with the Phi Kappa Society was the Ware Lyceum, which was
composed of preparatory students, and was organized for the purpose of
celebrating the birthday of the founder of Atlanta University, Edward A.
2
Ware. These organizations later developed to such an extent that they
became representatives of the University in formal debates between the
University and other institutions.
As the organizations grew in fame, for reasons unknown, the female
students were excluded from participating in their activities. Thus in
3
1884, the Normal girls organized the Phyllis Wheatley Literary Club.
The girls were Interested in the lives of American authors and devoted
their time to discussion of various authors.
Since the Wheatley Society was composed of only the girls in the
third and fourth year Normal Department, the girls in the first and second
4
year classes organized the Intemos Society in 1900. The purpose of
this organization was to prepare the girls for their work in the Wheatley
Society, once they obtain that status. It also helped them in their
literary work.





^"North Hall Notes," ibid.. IV (May, 1900), 5.
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During the early stages of the Internes Society, there were no
systematic plans laid down for the work of the organization. The tenta¬
tive plan, however, was very similar to the Wheatley Society. At every
meeting the Society would take for its subject a certain author and read
a sketch of his life; all recitations and selected reading would be
reviews of his principle works.^
The development of the pen was another interest of the students of
the University which was found in the Quiz Club. Through the liberality
of an association of gentlemen in Boston, Massachusetts, four prizes were
2
offered for an annual contest in English composition at the institution.
The conditions prescribed for the contest were as follows:
1. These prizes are to be known as the Quiz Club prizes.
2. The first prize shall be $25.
The second prize shall be $15.
The third prize shall be $10.
The fourth prize shall be $5.
3. All members of the College and college preparatory and normal
departments of Atlanta University shall be allowed to compete.
4. No essay shall exceed 3,500 words in length and none shall be
less than 3,000 words.
5. All essays shall be handed to the President of Atlanta Uni¬
versity on or before the 15th of March. Those deemed of
sufficient merit shall then be forwarded to the Quiz Club
Committee. This committee with addition of one of the pro¬
fessors in the English Department of Harvard University
shall examine and mark the essays. They shall be marked on
the scale of 100.
6. The essays shall then be returned to Atlanta University with
the list of the marks and are not to be made known until
after the oratorical contest.
^Ibid.
2
"The Quiz Club Prizes," Bulletin of Atlanta University. March,
1891, p. 2.
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7. The public oratorical contest shall be held between the
competitors to be the writers of the eight best essays.
The essays shall be shortened so that they will not exceed
15 minutes in delivery. Marks shall be awarded the speeches
on the scale of 100.
8. The two mark of, each competitor shall then be averaged and
the prize awarded.^
The subject of the Quiz Club in 1892 was "The Best Methods of Removing
2
the Disabilities of Caste from the Negro." There were eight competitors.
The first prize of twenty-five dollars was awarded to James Weldon Johnson,
of the college class of 1894.
Thus far the institution was interested in developing the minds,
the speaking voice, and the pens of the students, but those were not all
by any means. What would a school, shall we say a Negro, be without its
3
music. The whole idea was unthinkable. The instructor of music organized
a Glee Club in its early stages. The club furnished college songs for
the celebration of field day and encouraged athletics and class yells.
There were also the famous Atlanta University Quartets, the Pioneers and
4
the Rescuers, organized in 1894.
It seemed that in 1894 the institution was low in funds. Thus
the quartets set out to tour the country in an effort to raise money. The
Pioneers were traveling in the New England area while the Rescuers were in
the New York area. However, these quartets met in Dorchester, New York
and gave a joint appearance. This was followed by another appearance, in
^Ibid.
^’^uiz Club," Bulletin of Atlanta University. June, 1892, p. 1.
^Adams, History of Atlanta University, p. 102.
^Thomas N. Chase, "Vocation Tour of Atlanta University Quartet,"
Bulletin of Atlanta University. November, 1894, p. 2.
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Dorchester, due to efforts of George B. Bradford of Boston, Massachusetts,
and a trustee of the University (1895-1902), and Miss Julia Ellis,
respectively.^
Both quartets were able to raise quite a sum of money. The week¬
day concerts which were conducted on a strickly business basis and the
small change in the basket at the summer resorts more than paid all their
expenses so that all the church collections and individual donations went
2
to the University in its entirety. The total sum raised by the tour was
3
fifteen-hundred dollars.
Although the quartets did not attain the fame of the Fisk Jubilee
Singers, their concerts in the North charmed many audiences for a number
of years. Also, visitors who came to the chapel services were often im¬
pressed by the singing of Negro spirituals. The music teachers did not
confine their instruction to spirituals only. They taught many classical
and difficult selections which were admirably rendered, and exposed the
students to work of the best composers.
Instrumental music was also a part of the institution. The first
4
orchestra was organized in 1880 under the name of the Guitar Club. It
remained a Guitar Club until 1890, when some mandolins were added, accom¬
panied by James Weldon Johnson, Fred Walker, and Daniel Hughes.^ Later
^James Weldon Johnson, "The Sunaner Trip of Pioneer Quartet,"
Bulletin of Atlanta University. November, 1896, p. 2.
2
Thomas N. Chase, "Vocation Tour of Atlanta University," ibid..
p. 4.
^Ibid.




the cornet and violin were introduced by Leo English (college, 1907-1908),
and Joseph Charm, respectively.^ Little was done until 1914 when an
orchestra was organized as a result of a contribution of one-hundred
2
dollars by an English visitor. Sir Alfred Moody.
During this era sports were being developed among the Negro colleges
in Atlanta. It appeared, however, that baseball was the only sport the
Negro schools of Atlanta were Interested in. There were four male colleges
in Atlanta: Atlanta University, Atlanta Baptist Seminary (Morehouse),
Clark University and Morris Brown University. In 1895, those colleges
3
formed an Intercollegiate Baseball League. in 1896, these colleges played
a series of baseball games ending with the silk pennant trophy going to
4
Atlanta University. The games were well played, well attended, and en¬
joyed by those who witnessed them. The prospects seem brighter for the
future. But while the Atlanta colleges had a good beginning in systematic
baseball, they had done relatively little in football.
In 1893, football was introduced in the institution by two brothers,
George F. and Joseph F. Porter, both graduates of the college—1899, who
had learned the game while students in a school in Pennsylvania.^ As no
other Atlanta institution knew the game, the Interest the first season
^Ibid.
^Ibid.
^G. F, Smith, "The A.U.'s The Champions of *96," Bulletin of
Atlanta University. May, 1896, p. 3.
4
"The Athletic Situation," ibid.. December, 1896, p. 5.
^Myron W. Adams, "Football in Atlanta University," The Scroll. VI
(November, 1901), 2.
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centered in games between the teams representing the College and
Preparatory Departments, on the grounds of Atlanta University. The first
game was won by the college team, 8-4, the next by the Preparatory, 16-8.^
But this only proved that games between boys of the same school did not
excite the same interest as would games between the different colleges.
A team was organized in 1896 and began practice but accomplished nothing.
This was due to the fact that none of the other three colleges formed teams
2
to play Atlanta University.
The institution received challenges from out of town teams, but was
unable to accept them because it could not guarantee public support or
3
sufficient gate receipts.
This situation soon changed. The institution finally accepted a
challenge from Tuskegee Normal and Industrial Institute, and on January 1,
4
1897, the two teams met at Brisblne Park, in Atlanta. The day was an
ideal one for football. The Tuskegee team arrived on the 11:40 A.M.
train and by special invitation dined at the University. Though the game
had been well advertised, the crowd was not as large as it would have been
had it not conflicted with the Bmancipation Day Celebration. Still a
crowd of over five hundred persons greeted the players, crimson and gray
(colors of Atlanta University) were of course predominant, though here and
there, the Tuskegee colors could be seen. The University yells were
^Ibid.
^Ibid.. I, p. 5.
^Ibid.
^"Atlanta University Defeats Tuskegee Normal and Industrial
Institution," ibid.. January, 1897, p. 6.
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rendered very effectively. The game was well played and when it finally
resulted in a victory for Atlanta University, it was not because Tuskegee
had not fought stubbornly, but the crimson and gray played just a little
better.
Encouraged by this success, the team ventured the next year to
play Fisk University. The result was what might have been expected in
meeting the team of an Institution which had played football for several
years. The University team was defeated at Nashville in the fall of 1897
1
by a disputed score of about 36-0.
No games were played in 1898. But in 1899 a second victory over
Tuskegee was scored, 16-0.
A schedule including several games was arranged in the fall of
1900. The first was a practice game on the University grounds, won from
the Atlanta Baptist College by a score of 35-0; the next was a match game
with Clark University at Brisbine Park which was won by Atlanta University,
256-0. The third and fourth games were close and interesting contests.
The crimson and gray defeated Claflln University at Orangeburg, South
3
Carolina, 10-0, and Tuskegee Institute at Brisbine Park, 17-2. Thus at
the end of the season in 1900 the team of Atlanta University had won a
total of eight games, and a total score of 144 points, and the goal line
had only been crossed in two games.
So went the internal extra-curriculum activities of the students of
Atlanta University. One can see that the school was interested in develop¬






THE EXTERNAL EXTRA-CURRICULUM ACTIVITIES
OF THE STUDENTS - SUMMER WORK
One of the most pleasant exercises of Atlanta University, at the
beginning of each year, was the reports which the pupils who had been out
teaching during the summer brought back from the field. The Sunday School
hour of the first Sunday afternoon was devoted to these reports.
The courage exhibited by the students in search for summer work
was a marked feature at the close of school. Instead of them seeking their
homes, many who were sufficiently advanced in scholarship, sought to aid
themselves financially by teaching In the rural areas of Georgia. County
school commissioners and others desired teachers from the University and
made arrangements for the students to work during their summer vacation.
To qualify for these jobs, the students had to pass an examination
given by the county commissioner. After receiving a certificate, the
county was searched for a vacant school. If one was secured, all the
1
patrons were to be visited by the teacher. One student was reported to
have walked sixty miles In quest of a job. When this was done, the patrons
were called and the question of election was settled by vote. Often re¬
ligion entered into the picture. In one county, the minister, for
religious reasons, refused to allow the teacher to open a school in his
"Our Students' Summer Work," Bulletin of Atlanta University.
October, 1889, p. 3.
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church, and only after considerable delay was the minister brought over
to the candidate's side.^
On another occasion, a young student met opposition from one of
the patrons of the community. It appeared that the man's daughter had
been teaching there for many years and wished to continue. The young
lady was reported to have been very Incompetent and the commissioner had
2
sent for the student from the University. The father electioneered for
his daughter at the meeting. He told the people she would wait on them
for her pay, but the commissioner said to them: "This young man writes
3
the best hand in the county, and you had better take him." So after of¬
fering to teach for a year for a very small salary from the patrons, the
yotmg man got the school.
The content of education in rural Georgia was almost unbelievable
to the eyes of an outsider. Under the Georgia Constitution of 1868 was a
provision for a thorough system of "general education to be forever for
all children of the state.However, it was not until 1870 that the
first public school law was enacted, yet due to the heavy debt of the
state for schools, all public schools were closed by 1872 and did not open
again until 1873.^ it was a struggle to maintain any type of school in
Georgia during this period.
Hlary F. Chase, "Students Summer Work," American Missionary.
XXXII (December, 1878), 384.
^Ibld.
^Ibid.
E. Burghardt DuBois, The Negro Common School (Atlanta:
Atlanta University Press, 1901), p. 21.
^Ibld.
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There was seldom a house built exclusively for school purposes.
One young lady had her school housed in a log cabin too dilapitated to
live in any longer and too small for her school. So she had built a branch
arbor annex with rustic seats, where the older students studied when the
rain did not drive into the building, which was only a little better pro¬
tection.^ This house, as well as many others in the community, had no
openings in it other than a door. Thus the young lady had to have a hole
sawed in the logs of the cabin for a plank window. She also found that
the school offered no facilities for learning, not even a blackboard. She
was forced to make one from some smooth boards blackened from a bottle of
2
shoe blacking she had brought with her. Yet she found the commissioner
so pleased with her that he took her sketches to be used at the white
3
institute in Toccoa, Georgia.
Often times, the school was available but not the children.
Generally, tenants had to live before they went to school, and the em¬
ployment in the cotton fields was a harsh necessity of more importance
than school attendance. The children would attend school, but in small
numbers because it was the time of year when the children had to assist
their parents in farming. For that reason, some of the young teachers
found themselves having to teach about two hours at night for the benefit
4
of the children who could not attend in the daytime. There was a pretty
^Bulletin. October, 1889 , p. 4.
^Ibid.
^Ibid.
^Seaborn Snelson, "School Children Family," American Missionary.
XXXII (June, 1878), 175.
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good average attendance in these instances, but not all the times were the
same students present and this caused much discord and delay.
The children seemed anxious to learn, but it was done in the midst
of hardship, which was not uncommon to children in many other places.
Only two schools in this particular county were kept open during the regular
school term. There were other places where much may have been done in
the way of instructing the people in the right way; and they would have
been very glad to receive help from anyone.
Parents were for the most part anxious for their children to attend
school. Many were reported to have said that, "they were not interested
in learning the book themselves, but were willing to work hard that their
2
children may be educated.
The student-teachers often lived in the ill-fumished homes of one
of their pupils. In the rural South four out of five Negroes lived in
farm houses of unpainted wood. There were few houses that had founda¬
tions, roofs, or floors in good conditions. The rural areas had the
largest number of persons per residential household in the country. One
student stated that her first boarding place was a log cabin of three
4
rooms and twenty occupants, with each room containing a separate family.
^Ibld.
^"Summer Reports," American Missionary. XIV (October, 1870), 222.
2
Gunnar Myrdal, An American Dilemma (New York; Harper and Brothers
Publishers, 1944), p. 376.
4
Mary F. Chase, "Home Life-An Incident," American Missionary.
XXXIII (February, 1879), 52.
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In this area, there were no windows, or openings in the cabins except the
chimney and door. The father and mother had a bed, while the children
(boys and girls) all nestled together on a quilt spread on the floor in
the corner, sleeping in the same filthy garments they had worn through the
day.^
The first morning the young lady was there, she demaned that the
man of the house get a saw and make a window. He protested, so did she,
and said she would sit up all night and not shut her eyes to sleep unless
2
it was done; and it was done. She took with her a lamp which was a great
curiosity as the children were accustomed to a candle. At dusk, eager
3
eyes waited to see her "make a fire in the queer thing."
Another student reported that he lived with one of his pupils and
his parents. The house was an old unpalnted wooden structure consisting
of two main rooms, one of which the student-teacher shared with his pupil,
4
partitioned by a spread for privacy.
Many of the students changed their locations from summer to summer
while others held the same position for several seasons. In the first
case interesting comparisons were made of the conditions of different
sections of the State. While in other cases the development of the work
in the same locality was watched and noted. In either case the student
was able to get first hand Information on the economic conditions of the




^James Weldon Johnson, Along This Wav (New York: The Viking Press,
1933), p. 105.
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One student reported that in middle Georgia the people did not
own their homes. All the land was owned by the whites. The rent was one
thousand pounds of cotton, one-house farm (twenty-five acres).^ Almost
everything was furnished them by the owners of the land.
Many of the people, beside hiring the land, had to hire their
2
mules and tools. The students were able to see how the white man ex¬
ploited the defenseless Negro. When the crop was harvested by the tenant,
the planter deducted the rent from his stipulated share and took out also
the value of clothing, food and supplies which the planter had furnished
the cropper during the year.
In a contrast, the situation In south Georgia was somewhat
different, there were some Negroes who owned their own land. However,
students In these areas were to find that the economic status was not much
different from those In middle Georgia. The few Negroes who did own their
own farms were unable to make much of a living on such land as they owned,
and had to rent additional l£uid. The rent was less than the rent paid In
middle Georgia, It was only five-hundred pounds of cotton per twenty-five
acres. Such farmers naturally had a basis for a more Independent action
than the poor Negro In middle Georgia, who had no land at all, but if the
parcel of land of the owner happened to have been unusually small he may
have been just as dependent upon the landlord as the laborer or tenant
who lived In one of the plantation cabins. Thus, the students drew the
«
^Bulletin. October, 1889, p. 4.
^Ibid.
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conclusion that the average Negro In the rural area, owner or tenant,
worked for his food and clothes.^
Economic status and the conditions of the homes did not prevent
the Negroes from having a little social life. The students were to find
this life in the church. It was the Negro's only institution which he
could call his own and it formed the center of his public life.
There were few Sunday Schools in the areas. Many of them were
founded by the students of the University. Many of them superintended
the school until they could get some one trained to do the work in their
absence. One young man reported, "after 1 got Che deacon to superintend
the Sunday School, the preacher always asked me how many mistakes he made
in preaching." It seemed that the minister always tried to get teachers
from the institution for that reason. Another stated that when there was
no regular service, he often read to the people Moody's sermons. They
never tired of them and wished reread those of the "Prodigal Son and the
death of Mr. Bliss.
One student reported that he took charge of the Bible Class in
Sunday School when there was any. Sunday School was prevented in winter
3
by the cold and in the summer by the big meetings. These meetings were
held after the crop had been harvested. The churches united in these
meetings and the day became a big Sunday picnic. Food and money were more
abundant at that time and the people were at leisure. No two churches





one church would hold its meeting, and on the next, another miles away
would hold services in order to give the people of various communities the
opportunity to follow these meetings from church to church.^
People would come long distances in carts and wagons, drawn by
oxen and horses. Some even walked. As the whole week was taken up with
day-long services in the morning, afternoon, and evening, families brought
2
enough food for at least two meals. These feasts, then, were important
functions of the assembly. ’’The preacher must be fed, and sinners stricken
3
with guilt must be cared for until the Lord's speeches pierced their souls.’’
With all their religious activities and soul searching, there were
still a great number of Negroes who were intemperate. This was due large¬
ly to the failure of the churches to release these persons from membership.
In one particular community, it was reported that drunkards were not only
4
to be found in the streets and the homes, but in the churches as well.
Yet the churches made no effort to shorten their list of members by re¬
moving the names of drunkards, and of those who sold liquor. It was not
until a minister sent by the American Missionary Association took charge
of the church, were there zealous efforts to inspire an interest in the
subject of temperance. He organized a society with about one hundred per¬
sons signing a pledge to refrain from liquor drinking.^ There was a
^Ibid.






temperance meeting held everywhere, but no astonishing success was expected.
Some would adhere to the pledge, but some were expected not to do so. It
was almost Impossible for the people to get the pledges, especially the
children. In one county there was a peach-brandy distillery two-hundred
yards in front of the school, and another half a mile away. When the
student-teacher from the University talked against such things, the pupil
replied, "Papa and mama drink and give it to me."^
However, some of the University students were able to make
Improvement by promoting temperance. Most of them had a great deal of
temperance instructions due primarily to the fact that the University was
one of the earliest educational institutions in the country to adopt
2
Dr. Richard's Temperance Lesson Book. Thus when the students left the
University, they were laden with temperance and Sunday School literature,
with Bibles and mottoes as well as the school supplies. One student was
able to organize a society called a "Band of Hope" that grew to as many
3
as 132 members. He was even successful in getting some of the grocers to
give up the sale of cigarettes. It seemed that the use of tobacco and
snuff was very popular in the community and when the University students
preached against such evils, and prevailed upon their students to refrain
from the habit, the idea followed them home. The father of one student
said to the teacher from the University:
W 1 can't thank you enoujgh for what you have done for my boy.
When I offered him a drank /sic/ yesterday, he said, "Father, God
^Ibid.
2"Atlanta University-An Encouraging Precedent," American Missionary.




saw me when I said the pledge at school and I can’t drink any more!”
Then the father added, "Though 1 want my whiskey myself, I'm glad
my boy is done with it."^
The students took great pride in their work when they could see a celebration
carried out and it was not broken up by a drunkard fight or brawl.
In general, the students had fairly good experience in their summer
teaching, but as in all cases there were some exceptions to the rule. A
few teachers met with white hostility. The white man believed that educa¬
tion would make the Negro conscious of "rights" which he should not know
about; it would make him dissatisfied \Aiere he had been happy and accommo¬
dated, it would raise some Negroes above many whites in culture, would
2
make many Negroes "uppity" and obnoxious. The supremacy of individual
whites was bound up with Negro Ignorance. If the Negro stayed in his
"place," then he did not need any education. Those opinions also made
sense in the light of the white caste's undoubted Interest in keeping
education away from the Negro.
The white people had all the power, and so the convergent interest
molded Negro education in the rural districts. They had mre to gain if
their Negro servants and laborers had as little education as possible.
They did everything possible to break up the schools. In one instance a
storekeeper told a Negro man who sent eight of his eleven children to
school, "Henry, you've got a nice lot of boys and girls but tis very fool¬
ish in you to send them to school, t'wlll make them lazy, they'll never be
fit for anything to work."^ The Negro's reply was that he wanted his
^Mary Chase, "Students* Vacation Reports," American Missionary.
XL (June, 1886), 20.
^Ibld.
^American Missionary. XIV (October, 1870), 222.
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children to go to school and learn something and know not to be cheated
out of what they got.^ It appeared that the man and his wife were working
very hard to move to Atlanta In order for his children to get a better
education.
In one student's report, attention was called to a white man who
2
had given the people some land If they would build a church. The people
did so, but used It during the week for school purposes. This made the
donor angry, as he did not wish them to have a school. The year before
he and his wife went to the building and drove off the teacher, and then
nailed up the door from the Inside vdille his wife stood guard with his
3
gun. The following summer was no different, but the tactics were changed.
When the summer was nearly over, the school was burned; It was very plain
who did It. Yet the students were not discouraged. So, for the little
time which remained, the students were moved to the cotton-gin house,
where they laid some shingles down for the floor and hauled logs In for
4
seats. The students had their closing exercises under a brush arbor.
The burning of school houses was not the only opposition of the
whites. Many teachers were threatened with their lives If they did not
refrain from teaching Negro children. (One male teacher who had been
teaching In a small Negro school on his own account, on the plantation of
his brother, was dragged from his bed, severely whipped, hanged by the
neck till almost dead, and warned to leave town.)^ In another such case,
^Ibld.
^Ibld.. XXXII (December, 1878), 384.
^Ibld.. XXXII (December, 1878), 384.
^Ibld.
^"Teaching In Georgia Hostility," American Missionary. XIV
(January, 1870), 12.
33
a Negro man had been shot through the face because he had conducted a small
school of Negro children.^ Thus one can readily see that the white man
was afraid to have the Negro In the rural districts educated. To sanction
education, in his opinion, would make Negroes realize they were being ex¬
ploited and would refuse to work under the existing system. And this was
one luxury the planter could not afford to lose.
Thus went the reports of the students engaged In teaching during
their summer months vacation. Despite adversity, the students returned to
the University well pleased with their summer's work. There was a general
interest In education on the part of the patrons and the young people, and
in most Instances the student-teachers were well received by the people.
The school commissioners expressed a general satisfaction with the work
accomplished and an appreciation of the methods pursued. Many were al¬
ready engaged to return to the same school. In one instance, the patrons
offered to organize a private school If the teacher would remain during
2
the fall.
When it was realized that a great majority of Georgia's Negro
children had never met any other teacher than those young people, the
teachers of the University felt the vastness of the problem of training
these student teachers. Many of these students passed their whole school
life away from home, leaving the University for the sunnner's work, and
returning in the fall, not refreshed, but tired, yet eager for work.
^Ibld.
2
Bulletin. October, 1895, p. 5.
CONCLUSION
The three decades of the New South that have been discussed were
one of the darkest periods of freedom for Negroes. After a generation of
striving, the white South was once more in control, and a new program was
well under way. Predictions for both a broader outlook for the section
as a whole and greater care for the Negro's normal and intellectual ad¬
vancement were not fulfilled to the extent expected by them. The period
became one of bitter social and economic antagonism.
All of this was due primarily to the one great fallacy on which
the prosperity of the New South was built: that the labor of Negroes ex¬
isted only for the good of the white man. To this one source may be
traced most of the ills of Negroes during this period. More and more the
South formulated its creed; it glorified the old aristocracy that had
flourished and departed. It followed, of course, that if the old South
had the real key to the problem, the proper place of tne Negro was that
of a slave.
The Negroes, however, were not to accept this fate, they were
determined to improve themselves. They felt that their only hope was
education in the South \diich was supported after the war by such organi¬
zations as the Freedmen's Bureau and the American Missionary Association.
Thus, through educational institutions Negroes started their upward
climb. Here the freedmen could put their minds to work and learn the
things which the white man had previously denied them. By participating
34
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in the various activities of the school, Negro students were able to
travel about the country to see places that they had heard and dreamed
about, while they were able to participate in certain sports which de¬
veloped the body as well as the mind. These were just a few things that
Negroes did culturally and socially in the city.
The social and cultural life of Negroes in the rural area was a
different story. During this era the majority of Negroes lived in rural
areas, where conditions limited their cultural and economic growth. Part¬
ly because of their economic status, the rural church became the center of
social life as well as cultural activities. The people worked hard all
week long and the only period of socializing they had to look forward to
was the few hours they spent at church on Sundays. Here they met their
neighbors, found out the latest activities of the area, and received
their spiritual blessings.
Unlike that of the city, the rural school played a very little
part in the social or cultural life of Negroes. Most places were fortu¬
nate just to have schools, as whites were against Negro children getting
an education and did everything in their power to prevent it. They burned
schools and some beat and drove prospective students, patrons, and teach¬
ers away. So one could see that the only place for unhindered activity
was the church.
Yet in the midst of all their troubles, Negroes took their fate in
hand and went about solving their problems as best they could. There was
not as much improvement in the rural area as in the city. Near the end
of the century Negroes were in a stronger position in that they had
educational institutions in which to develop social agencies by which to
36
improve their status. The help they received from philanthropists did
much to make their lot easier, but their experiences in the economic and
social world of whites counseled them more and more than the blunt of the
burden of their development would have to be borne by them. Yet as they
developed their own institutions and to a considerable extent their own
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